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science-based reading research and 
the sonday system product line
The National Reading Panel Report and the No Child Left Behind Act state the 
required components for research-based curriculum. The following matrix shows  
how the Sonday System® addresses these requirements.

Research to Practice 

Phonological/Phonemic
Awareness

Segmenting onset sounds.
Combining/segmenting compound words. 
Combining/segmenting short words.  
Deletion/substitution.
Segmenting words into sounds or syllables.  
Rhyming.  
Developing Listening Skills.  

Premium and Basic
Premium and Basic
Premium and Basic
Premium and Basic
Premium and Basic
Premium and Basic
Premium and Basic

PreRdg 2 and All Rdg Levels
PreRdg 4 and All Rdg Levels
PreRdg 4 and All Rdg Levels
PreRdg 4 and All Rdg Levels
PreRdg 4 and All Rdg Levels
PreRdg 2 and All Rdg Levels*
All PreRdg and All Rdg Levels

All Levels 
All Levels
All Levels 
All Levels
All Levels 

All Levels
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Systematic Explicit Phonics
Spelling

Multisensory Practice

Sound-symbol relationships.

Rules, place value and frequency.
 
Spelling dictated sounds, words and sentences.

Tracing; finger segmentation of sounds; position  
of lips and tongue; writing sounds, words and sentences. 

Premium and Basic

Premium and Basic (Sound only)

Premium and Basic

PreRdg 5 and All Rdg Levels

All Rdg Levels
 
PreRdg 5* and All Rdg Levels*
 
PreRdg 3–5 and All Rdg Levels

All Levels* (Syllables—Levels 5–34 

Affixes/Roots—Levels 7–34)

All Levels*

All Levels

Controlled Reading

Fluency

Word flashcards, word lists and sentences.
Overlearning and repeated practice of sounds, words and/
or sentences.
Rapid naming; automaticity drills of sounds,  
words and text; phrasing, chunking; controlled, monitored, 
choral and repeated reading.

 
Premium and Basic (Sound) 
 
Premium and Basic (Rapid naming: 
shapes, colors, numbers, letters & sounds)

All Rdg Levels*
 
All Rdg Levels*

PreRdg 5 and All Rdg Levels*

All Levels 

All Levels

All Levels

Vocabulary Expansion for listening, speaking, reading and writing 
through multi-modality instruction.
Indirect instruction: listening, speaking,  
independent reading. 

Direct instruction: study of antonyms, synonyms, 
analogies, affixes, roots and traditional vocabulary  
instruction and visualizing.

Premium and Basic 
 

Premium and Basic

All PreRdg and Rdg Levels*/ 
Professional Development
All PreRdg Levels (Listening and 
Speaking) and All Rdg Levels*/ 
Professional Development
All Rdg Levels (antonyms, synonyms, 
analogies, vocabulary and visualizing)*/ 
Professional Development

All Levels/Professional 
Development
All Levels/Professional 
Development 

All Levels/Professional 
Development

Comprehension Critical thinking strategies for understanding, remembering 
and communicating material.
Active listening, revisualization, prior knowledge,  
mnemonics, generating questions/answers, story  
structure, summarizing and critical thinking strategies. 

Premium and Basic (Listening and 
Picture)/Professional Development
Premium and Basic (Listening and 
Picture)/Professional Development

All Rdg Levels*/Professional 
Development
All Rdg Levels*/Professional 
Development

All Levels*/Professional 
Development
All Levels*/Professional 
Development

Assessment Pre-test, Post-test.
Progress testing/monitoring. 
In-classroom benchmarks.

Premium and Basic
Premium and Basic

Entry/Exit Tests
Every 3rd Level
Every 3rd Level

Entry/Exit Tests
Every 3rd Level
Every 3rd Level

Professional Development—
Pre-service and Follow-up
Coaching

Research into practice using the Sonday System®;  
delivering a lesson plan; use of the teaching tools; 
testing; strategies and techniques to assure 
student success.

Trained Orton-Gillingham  
Professional Educators
Premium and Basic

Trained Orton-Gillingham  
Professional Educators

Trained Orton-Gillingham 
Professional Educators
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Research References

Key: Rdg = Reading                *See Supplemental & Comprehension Development sections of the catalog for product information.

Learning to Read

Beginning and Intervention
Learning to Read 

Intermediate and Intervention

The Sonday System®

Research indicates that the following are key components of successful reading programs:

Early Childhood and Intervention

To learn more about how the instructional 

materials and professional development 

address Reading Research go to  

www.winsorlearning.com.

Essential Reading 
Components
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Premium  and Basic


